General Education Requirements for First Year Seminar Students
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This fall was the second time this survey was conducted with much more favorable results. As a result, more time is dedicated to preparing and
training six staff members in presenting, more uniformly, the information on the General Education requirements as well as information on
registration to the First Year Seminar classes.

Description of Participants:

Twelve First Year Seminar classes were visited by five of the professional staff of the Career Development and Advisement Center. A pre-test
was administered at the beginning of the class to determine the students’ understanding of General Education requirements at the University. A
presentation was then made to each class on the General Education requirements. Approximately one week later, a post-test was administered
to each of these classes. It is important to note that prior to these class presentations, the staff met to discuss what will be covered during these
presentations in order to maintain consistency.

Findings:

One hundred ninety three students participated in the pre-test and 131 students took the post-test. Of the nine questions asked on the pre-
post-tests, 7 of the questions showed an increase in correct responses with the post-test. Four of the nine questions showed a significant
increase in the percentage of correct answers with the post-test. And one question in particular, regarding which math course students should
take had an increase of 34% in correct answers with the post-test.

Conclusion and Next Steps:



This is the second time this assessment goal was administered with much more favorable results. (The first time it was administered, there
were insufficient pre and post test results. The manner in which the General Education information was presented was not consistent.) Once
the staff met to discuss the information to be covered in the seminar classes we were able to offer consistent information. As a result, more
time is dedicated to preparing and training six staff members in presenting, more uniformly, the information on the General Education
requirements as well as information on registration to the First Year Seminar classes. We will continue to address as many First Year Seminar
classes as possible to provide information on advisement and general education requirements.
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Description of Participants:

Two different groups were assessed in this study. The control group included 19 undeclared students taking freshman seminar class with an
enhanced career development component. The other group of 24 students was taught by Dr. Kim Daniel-Robinson and included a mix of
students with majors. A pre- and post- test was given to both groups. It is important to point out that the groups were not only a different
population (declared versus undeclared) but were also following a different syllabus and, of course, were taught by different instructors.

Findings:

When asked what the two groups felt they gained from their first year seminar class, the class with the career development component felt they
gained the ability to set long term goals (pre-test 84% vs. post-test 100%). They also felt they were better equipped to decide on a major. (pre-



test 52% vs. post-test 62%) The other class felt they were better able to decide on an academic major (pre-test 16% vs. post-test 57%) and to
decide on a career (pre-test 33% vs. post-test 47%)

When asked if they had a major in mind at this time, the class with the career development component had no significant change from pre- to
post-test, 68%-75%. The other class had a similar response from pre- to post-test, 95%-100%.

When asked if they had a career in mind at this time, the class with the career development component had no change at all from pre-to post-
test, 68%. The other class had a similar response from pre-to post-test, 84%-84%.

They were asked how comfortable they were with selecting a career at this time. The class with the career development component had some
increase from pre-to post-test when looking at very comfortable and comfortable responses, 47%-57%. The other class had virtually no change
for pre-test to post-test, 50%-47%.

They were also asked how comfortable they were in setting short-term goals. The class with the career development component had no
significant change from pre-to post-test when looking at very comfortable and comfortable responses, 57%-56%. With the other class the
change was much more significant; When looking at very comfortable and comfortable responses the change from pre-test to post-test was 45%
to 78%.

They were also asked how comfortable they were in setting long-term goals. The class with the career development component had the most
significant changes when looking at very comfortable and comfortable responses, 45%-63%. The other class had less of a change from pre-to
post-test, 54%-62%.

Finally, they were asked how comfortable they were in knowing their values, interests, skills and abilities. The class with the career development
component had virtually the same response as the other class when looking at very comfortable and comfortable responses. The career
development class pre-test vs. post-test was 42%-62% and the other class was 45% -63%.

Conclusions and Next Steps:

Two classes were used for this assessment, one with the enhanced career development component and one without this component. Students
in both classes were administered a pre-and post-test regarding what they hope to/gained from this course. The pre-and post-tests showed that
both classes seemed to have comfort with knowing their interests, skills and abilities. The class with the career development component
showed little interest in the career development enhanced syllabus. This may be due to information overload during their first semester as well
as their adjustment to college in general. Students seemed to be in information overload throughout the semester. Due to registration issues



related to the seminar classes and a planned changed in the curriculum for future First Year Seminar classes this course was not repeated. Our
plan is to teach this class again during the fall 2009 semester. We will look at the syllabus and make adjustments as needed. One consideration
might be to offer a career development course for students during their second semester freshman year or at the sophomore level. Discussions
have been in progress with several Deans to possibly offer a Career Development elective course for upper classmen.



